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AI in Teaching and Assessment 

AI and Examinations at the University of Potsdam 

The use of generative artificial intelligence (genAI) is increasingly shaping everyday 
academic life. As early as November 2023, the University of Potsdam published its 
position paper “AI in Teaching”, in which it explicitly advocates a positive, reflective, 
and critical engagement with these technologies. The aim is to actively integrate 
AI tools into teaching in order to support students in developing the necessary 
competencies, while simultaneously highlighting the limitations and risks. However, 
a general presumption of unauthorised genAI use on the part of students should be 
avoided.

However, the use of AI tools also presents challenges, such as data protection-
compliant usage, the possibility of hallucinations, and high energy consumption. 
Unsupervised written examination formats (term papers, theses, take-home exams), 
in which the independent nature of the performance may be compromised by (gen)AI, 
are particularly affected. 

In case of doubt, the German version shall prevail. The English translation is provided 
for information purposes only.
 

guidelines#

https://www.uni-potsdam.de/de/zfq/leitbildlehre/positionspapier-ki
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NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 4.0) licence
(https://creativecommons.org/licenses/by-nc-sa/4.0/). 

This document is based on the ”Guidelines for Examiners. AI Tools and Examinations” 
Version 1.0 of the University of Stuttgart dated July 2023. These guidelines serve as an 
orientation for working with (gen)AI in the context of higher education teaching and 
are specifically aimed at examiners.

https://creativecommons.org/licenses/by-nc-sa/4.0/
https://www.uni-stuttgart.de/universitaet/aktuelles/dokumente/handreichung-fuer-pruefende-KI-werkzeuge-und-pruefungen.pdf
https://www.uni-stuttgart.de/universitaet/aktuelles/dokumente/handreichung-fuer-pruefende-KI-werkzeuge-und-pruefungen.pdf
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1. Legal Framework and the Role
of Teaching Staff1

#
• University as Operator: When the university provides AI tools (e.g. GPT.UP

using ChatGPT Enterprise or open-source models), it is generally considered the 
“operator” within the meaning of the AI Act.

• AI Competency (AI Literacy): It is essential that all parties involved, particularly 
teaching staff, engage intensively with (generative) AI. A sufficient understanding 
of how AI tools function is fundamental in order to leverage their opportunities 
while adequately assessing and mitigating risks such as hallucinations or systemic 
biases.

• Training of Students: When students are required to use AI as part of a course, they 
act quasi “on behalf of” the university. In this case, the university (represented by 
the teaching staff) must ensure that students also possess the necessary 
competency.

• Proof of Deception Attempts Using AI Detectors: The burden of proof for an 
attempt at deception lies with the examiners. They are not reliable and do not provide 
legally sound evidence, as they only assess statistical probability. This frequently 
results in lightly revised AI-generated texts going undetected, or false positive 
results being produced.

• No Blanket AI Ban: A blanket AI ban is currently considered largely unenforceable 
and legally problematic, as violations cannot be reliably proven and this endangers 
equal opportunities. Furthermore, engagement with AI constitutes an important 
component of contemporary university education and training. Teaching and 
examinations should therefore respond to the new circumstances by integrating AI 
use into teaching and examination formats, or by selecting alternative formats
(see 2. Communication Requirements).

page 1 of 13

1  These guidelines take into account current assessments in higher education law as well as the implications of the Euro-
pean AI Act (AI Regulation).
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In the context of a course, differing assumptions often exist regarding the permitted 
use of generative AI. It is therefore advisable to clarify at an early stage (ideally at the 
start of the semester) and in writing whether and in what form AI may be used in the 
course and in the examination. For this purpose, a Statement of Independent Work 
with information on the use of AI tools as well as a template for communication with 
students are provided in the appendix.

The following four approaches to handling AI in examinations are presented: 

• Everyone may
Permitting types of use: AI can be integrated as a tool here when the content to be
assessed cannot be produced, or can only be produced to a minor extent, by (gen)
AI. However, this requires clear rules for labelling.

• Everyone must
Requiring: The independent performance to be assessed builds upon the use of AI
tools or AI-generated content. This is only possible when all students have access
to the AI tools being used.

• No one can
Circumventing: When the content to be assessed can be produced by AI with good
quality, the examination format should be changed/supplemented or the examined
content should be adjusted.

• No one may
Prohibiting types of use (only conditionally recommended): A prohibition is only
meaningful when it can be monitored (e.g. examination under supervision).
For unsupervised examinations (e.g. term papers), a prohibition is virtually
unenforceable in practice.

page 2 of 13

2. Communication Requirements -
Defining What is Permitted

#
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The following diagram provides an overview of how existing examinations can be 
approached in the age of AI. A more detailed description of the four implementation 
options can be found on the website of the Centre for Quality Development in 
Teaching and Studies (ZfQ).
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Created in the digit@L project – University of Stuttgart – Lisa Schöllhammer – Status: July 2023
Created by the Network for Study Quality Brandenburg (presentation “Starting points for a changed examination culture in 
the age of generative AI”) – Dr. Ulrike Hanke, Nina Bach, M.A., Bianca Morath – Status: September 2025
Adapted for the University of Potsdam – Benja Rathjens – Department of Teaching and Media – Status: February 2026 

yes yes

yes

no

no

no

Changes

Changes Changes
Change: 
Option A

Change: 
Option B

https://www.uni-potsdam.de/de/zfq/lehre-und-medien/lehre-gestalten/ki-in-der-hochschullehre
https://www.uni-potsdam.de/de/zfq/lehre-und-medien/lehre-gestalten/ki-in-der-hochschullehre
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3. Regulatory Requirements - 
Labelling and Transparency

#
When AI is permitted (or cannot be explicitly excluded), clear rules must be 
communicated in the interest of transparency. Use, for example, the attached 
Statement of Independent Work with information on the use of AI tools2, in which 
students explicitly confirm their (detailed) use (or non-use).

Recommended options for the extended Statement of Independent Work: 

•	 Option 1: “No AI“: The student confirms that they have not used any (generative) 
AI.

•	 Option 2: “AI Usage”: The student confirms that they have used (generative) AI 
to the following extent and have documented it accordingly. There is a gradual 
transition from use for correcting the spelling, grammar and form of existing 
draft content of one’s own, through to use for idea generation and/or content 
generation. A distinction can be made between: Layout, Research, Idea Generation, 
Translation, Coding, Data Collection, Processing, Writing, Proofreading, Visualisation, 
and Other.

Documentation Requirements: Teaching staff should specify how usage is 
documented. There is no universal rulebook, but established practices that may 
complement each other as appropriate.

•	 In-Text: Short AI-generated passages or quotations should be indicated directly 
within the text. A citation of the AI output is to be understood merely as an indication 
of use within the meaning of the task specification, and not as a primary source.3

•	 List: An enumeration of the tools used (name, version, date, affected passages) 
in the appendix or methods chapter. An example of a documentation table can be 
found in the appendix or as a file on the website of E-Assessment at the UP. 

Important: Students bear full responsibility for the accuracy of the content. They must 
be informed about risks such as “hallucinations” (false facts) as well as copyright and 
data protection aspects. An example formulation for communication from teaching 
staff to students can be found in the appendix.
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2  The use of the centrally reviewed Statement of Independent Work is recommended, but not mandatory.
3  Overview of possible citation formats: Universität Basel (2025): Leitfaden «Aus KI zitieren». Umgang mit KI-basierten 
Tools im Studium. Version 3.0
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4. Adaptation Requirements -
Examination Formats and Content

#
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When AI tools are able to complete an examination task with good quality without 
any significant independent contribution from the student, the examination should be 
adapted. The following measures are recommended:

• Contextual Reference: Require references to specific seminar situations, current
local events, or personal experiences.

• Higher Levels of Learning Taxonomy: Shift focus away from reproduction towards
analysis, synthesis, critical reflection, and transfer.

• Process Orientation: Assess not only the end product, but make the creation
process visible (e.g. through documentation of intermediate steps, outlines,
reflections on the working process). However, this often requires an adaptation of
the examination regulations/module descriptions. The same applies at times to
the adaptation of the format.

• Assessment of AI Outputs: The evaluation of AI-generated outputs can further-
more represent a new form of independent contribution in examination tasks.

Where content-based adaptations are insufficient, a change of format is advisable: 

• Oral Examinations / Submission Discussions: A written piece of work is validated
through a brief oral discussion to verify authorship. (If necessary, the module
description must be adapted accordingly.)

• On-Site Examinations: Conducting formats under supervision (digital exams or
essays in a computer pool, without internet/AI access)

• Alternative Formats, provided they are listed as an examination form in the
examination regulations: Learning portfolios or project work
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5. Handling Suspected Deception#
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The use of unauthorised aids constitutes deception pursuant to §17 BAMA-O and 
results in a grade of “insufficient” (5.0). Technical solutions alone do not provide 
reliable evidence. The following irregularities are indicators of genAI-generated texts:

• Hallucinated Sources: The AI invents citations or references that do not exist in
reality or do not support the stated content.

• Stylistic Inconsistencies: Significant fluctuations in language register within the
work (e.g. error-free, highly complex German alternates with simple, error-prone
passages; the approach to gendered language changes).

• Superficiality & Use of Stock Phrases: The text sounds eloquent but remains vague
in content, repeats arguments redundantly, and avoids concrete local references or
specific seminar content.

• Lack of Current Reference: Depending on the training date of the genAI, references
to very recent academic debates or events may be absent (provided the model had
no web access).

When proof of deception cannot be established with legal certainty, proceeding 
via content-based assessment is recommended. AI-generated texts often exhibit 
qualitative shortcomings that justify a poor grade:

• Lack of Academic Rigour: When sources are fabricated (hallucinations), this
constitutes a violation of academic standards. This alone often justifies a “fail”
grade.

• Off-Topic Responses: GenAI texts sometimes do not answer the specific research
question posed precisely, but instead provide general treatises.

• Scope for Assessment: When the performance is inadequate due to presumed AI
shortcomings (superficiality, errors), assess the insufficient quality accordingly.

• Prima Facie Evidence: Such prima facie evidence exists when the established
individual circumstances of the case permit no other conclusion than that an
academic misconduct has occurred.
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#
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Offering a Clarifying Discussion: When there is a substantiated initial suspicion of 
unauthorised (gen)AI use, a timely clarifying discussion with the student concerned is 
recommended. The focus should be on detailed questions regarding content, sources, 
and the individual writing process. Authorship can often be identified by whether 
students are able to plausibly explain the process by which their work was created. If 
this information cannot be provided, this strengthens the suspicion of unreflective 
(gen)AI use. Regardless of whether disciplinary proceedings are subsequently initiated, 
the approach sends an important signal to students regarding the critical review of 
submitted work.

https://www.uni-potsdam.de/fileadmin/projects/humfak/Studium_und_Lehre/QM_neu/Plagiat__T%C3%A4uschung__Fehlverhalten_-_Informationen.pdf
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#
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Examiners should observe the following steps:

•	 Check the examination: Review the extent to which (gen)AI affects your 
examination.

•	 Make a decision: Design your examination in accordance with the learning 
objectives of your course by prohibiting (gen)AI (difficult to monitor), permitting it 
(and regulating it), or adapting the examination?

•	 Create transparency: Communicate the rules in writing and incorporate an 
appropriate Statement of Independent Work with information on the use of AI 
tools.

•	 Build competency: Make use of the UP’s training offerings to strengthen your own 
AI literacy and to be able to guide students competently. 

•	 Education over prohibition: Avoid blanket bans without the possibility of 
monitoring. Instead, promote an open culture of error and an awareness of 
academic integrity in the use of AI.

6. summary
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#
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Sources:

• Leitbild Lehre & KI-Positionspapier der Universität Potsdam: The official position
of the university on generative AI in teaching.

• Rechtsgutachten zur EU-KI-Verordnung (2025): Detailed legal classification of the
European regulations for universities (Prof. Dr. Hoeren).

• Grundprinzipien des Zitierens aus KI: Leitfaden „aus KI zitieren”– Guidance on
how to correctly cite and document content from AI-based tools in academic work,
University of Basel

For further Reading:

• ZfQ – Zentrum für Qualitätsentwicklung in Lehre und Studium: Collection of
FAQs, advisory services, and further workshops on AI in teaching.

• E-Assessment an der UP: Advisory services and supporting materials on the
influence of AI on examinations.

• KI-Use-Case-Katalog des Hochschulforum Digitalisierung: Examples of
examinations with AI use (filter option: „KI-Einsatzbereiche” – „Gestaltung von
Assessments & Prüfungen”)

7. Further Information & Resources

https://www.uni-potsdam.de/de/zfq/leitbildlehre/positionspapier-ki
https://www.uni-potsdam.de/de/zfq/leitbildlehre/positionspapier-ki
https://hss-opus.ub.ruhr-uni-bochum.de/opus4/frontdoor/deliver/index/docId/13421/file/RechtsgutachtenBedeutungEuropaeischenKI-VerordnungHochschulen.pdf
https://hss-opus.ub.ruhr-uni-bochum.de/opus4/frontdoor/deliver/index/docId/13421/file/RechtsgutachtenBedeutungEuropaeischenKI-VerordnungHochschulen.pdf
https://www.unibas.ch/dam/jcr:e46db904-bf0f-475a-98bc-94ef4d16ad2e/Leitfaden-KI-zitieren_v2.2.pdf
https://www.uni-potsdam.de/de/zfq/lehre-und-medien/lehre-gestalten/ki-in-der-hochschullehre
https://www.uni-potsdam.de/de/zfq/lehre-und-medien/lehre-gestalten/ki-in-der-hochschullehre
https://www.uni-potsdam.de/de/e-assessment/e-assessment/ki-im-e-assessment
https://www.uni-potsdam.de/de/e-assessment/e-assessment/ki-im-e-assessment
https://ki-use.hochschulforumdigitalisierung.de/
https://ki-use.hochschulforumdigitalisierung.de/
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#
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Last Name, First Name:   

Student ID Number: 

I hereby declare that I have prepared the present work without the assistance of third 
parties and without the use of any sources or aids other than those indicated. All passages 
of the work that I have taken from these sources and aids, either verbatim or in terms of 
content, have been identified as such and are listed in the bibliography. I further declare that 
neither I nor anyone else has previously submitted this work, in its present or any modified 
form, as academic credit.

Information on the Use of (Generative) AI:
(Please tick where applicable.)

•	 Option 1 – No Use of AI Tools: I declare in lieu of an oath that I have independently 
formulated the present work in its entirety and have not used any (generative) AI tools 
for its creation or revision.

•	 Option 2 – Use of AI Tools: I declare in lieu of an oath that I have independently 
authored the present work and have only used the sources and tools indicated. I declare 
that I have verified that the content generated by AI systems and incorporated by me is 
factually accurate. I am aware that, as the author of this work, I bear responsibility for 
the statements and claims made therein.

•	 Layout: Formatting of documents, appendices, bibliography, etc.
•	 Research: Collection, evaluation, and summarisation of the current state of the 

literature
• Idea Generation: Formulation of research ideas/questions
• Translation: Linguistic transfer of sources (text, audio, or video data)
• Coding: Support (e.g. error detection and correction) in programming
• Data Collection: Collection of data or generation of simulated data
• Processing: Transcription or annotation of collected image, audio, or video material
• Writing: Composing texts
• Proofreading: Rephrasing and editing of texts
• Visualisation: Creation of visual content
• Other:

Place, Date:   

Signature: 

statement of independent work
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#
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This text is intended for early communication to students at the start of the semester. The content 

printed in bold italics must be adapted accordingly.

Notes on the Use of Generative AI Tools in the Course [insert title]:  

The use of generative AI tools (such as GPT.UP, ChatGPT, Claude, Copilot, Gemini, etc.) in 
this course is governed by the following conditions:

1. Permission and Limitations: The use of AI tools is [permitted / not permitted].

If permitted, add the following section and remove inapplicable usage options: 

• Layout: Formatting of documents, appendices, bibliography, etc.
• Research: Collection, evaluation, and summarisation of the current state of the

literature
• Idea Generation: Formulation of research ideas/questions
• Translation: Linguistic transfer of sources (text, audio, or video data)
• Coding: Support (e.g. error detection and correction) in programming
• Data Collection: Collection of data or generation of simulated data
• Processing: Transcription or annotation of collected image, audio, or video material
• Writing: Composing texts
• Proofreading: Rephrasing and editing of texts
• Visualisation: Creation of visual content
• Other:

2. Transparency Obligation: Good academic practice requires transparency. Should you use
(gen)AI tools for the preparation of your examination performance, you must indicate this in
the Statement of Independent Work. Incorporated (gen)AI content must be identified within
the text by:

• In-text citation
• Documentation in tabular form
• Section in the methods chapter

Template for Course Information via 
Mail or Moodle 
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#
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3. Personal Responsibility and Risks: Please note that (gen)AI tools can “hallucinate”
(i.e. invent plausible-sounding but false facts or sources), that training and use
are highly resource-intensive, and that they reproduce and amplify existing biases.
Therefore, critically review all AI outputs. You bear full responsibility for the accuracy
of all content in your work. Furthermore, you may not upload any sensitive, personally
identifiable, or copyright-protected data (i.e. all texts by other authors) to AI
tools. Licence-free documents or documents with a CC BY licence may be used. If
documents are supplemented by the NC (Non-Commercial) or ND (No Derivatives)
elements, these may only be used in non-public AI tools (e.g. GPT.UP).

4. Examination Law Consequences: If unauthorised aids are used, or if the use of
permitted aids is concealed, the performance will be graded as “insufficient” (5.0) in
accordance with the examination regulations.
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Please document all AI tools used in this format.

Note: The entries in grey italics are examples and may be deleted.

No. AI Tool
(incl. version)

Date of 
Use

Type of Use Key Inputs (Prompts)/ 
Functions Used

Affected Sections Outcome/ Further 
Processing

Reflection 
(What worked? What 
would I do differently 
next time?)

1 DeepL Translation Translation of a paragraph from 
English

see footnote/end-
note

Translation reviewed 
and adapted

2 OpenAI GPT-4o 
(via GPT.UP) 

Idea generation “Suggest a research question in 
topic X.“

Research proposal Two aspects adopted 
and developed further

3 Grammarly Proofreading Grammar and style check Entire text Suggestions partially 
adopted

4 Research Rabbit Research Visualisation of connections bet-
ween foundational texts

see footnote/end-
note

Key terms derived for 
systematic literature 
review
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