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Projektbericht zum innovativen Lehrprojekt 

- 

Leitfragen für die Berichterstattung und Reflexion zu innovativen 
Lehrprojekten und Fragen zur Kategorisierung von Lehrprojekten 

 

 

 

I. Leitfragen für die Berichterstattung und Rückmeldung zu innovativen Lehrprojekten 

1. Titel des Projekts, Ansprechperson(en) 

Language Learning Materials for a Sustainable Future: The ELE Teaching-Learning-Lab 

 

Prof. Dr. Britta Freitag-Hild 
Ceren Kocaman 
 

2. Welche (Haupt-)Ziele wollten Sie erreichen? 

Bitte benennen Sie die angestrebten Ziele, wie sie im Antrag standen, und schätzen Sie ein, ob die Ziele 

erreicht werden konnten. Bitte gehen Sie dabei auch darauf ein, ob (und wenn ja warum) die Ziele angepasst 

wurden und welche Kontextbedingungen relevant waren. 

 

Below is a point-by point list of the project aims as they were given in the application document and our 

assessment of to what extent we were able to reach these aims. 

1. develop pre-service teachers’ foreign language teaching competencies, specifically materials 

development, lesson planning, and reflection competences 

o Within the scope of the seminar that this project received funding for, we offered two B.Ed. 

seminars in Pflichtmodul – Basismodul Fachdidaktik für die Sekundarstufe Englisch 

(ANG_BA_021) in the winter semester 2023/24. These seminars were conceptualized as  

Teaching Learning Lab Seminars (Lehr-Lern-Labor Seminar, LLL-Seminar). As part of these 

seminars, participating pre-service teachers developed materials to be used in a project day, 

which took place on January 24, 2024 at the Bertolt Brecht Gymnasium in Brandenburg an der 

Havel with two 10th grade English classes. In preparation for this project day, the participants 

had to find suitable language learning materials (e.g., news articles, videos, language input, 

etc.), adapt these, or create materials from scratch for the target learner group. They received 

multiple rounds of feedback from the course instructors in preparing these learning materials. 

In addition, they completed a number of reflections tasks throughout the semester and a 

reflection session after the project day. Based on our observations, we can say that the 

participating pre-service teachers were able to critically evaluate language learning materials 

based on the theoretical input they have received and reflect on their performance in relation 

to the goals of the lesson and the goals they had set for themselves, thereby developing their 

language teaching competencies. 

2. develop pre-service teachers’ ESD-related competencies, specifically on the dimensions of 

inclusivity, dealing with complexities, and transformative pedagogy 

o ESD-related competencies were developed in relation to the topics of the project day (“SDG 11 

– Sustainable Cities and Communities”). The participating pre-service teachers gained deeper 

knowledge of issues related to SDG 11 and also took inclusivity into account by developing 
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differentiation options for heterogeneous learner groups, and they reflected on possible 

problems and solutions in relation to teaching about SDG 11. By incorporating the SDGs into 

their teaching, by establishing a real-life relevance of SDG11 to learners’ lives, and by using a 

task-based approach, the pre-service teachers were able to transform traditional English 

language teaching practices. They were able to practice transformative pedagogy since they 

dealt with issues that are less frequently discussed in the language classroom (e.g., poverty 

and housing; public transportation in rural vs. urban settings; urbanization, socio-economic 

status, and access to green spaces) and because they established connections between these 

issues and the immediate surroundings of the language learners, which traditional language 

teaching practices often ignore. 

3. integrate ESD into the B.Ed. curricula at the Department of English Language Education by 

conceptualizing the LLL-Seminar format that meets the specific needs of the student body at the 

Department 

o ESD was integrated into the course on two levels: (1) participating pre-service teachers were 

asked to do background reading on ESD as an introduction to the approach. They were then 

asked to reflect on its relevance for the language classroom and (2) SDG11 was chosen as the 

topic of the project day. For this, participating pre-service teachers had to do research on what 

SDG11 entails and how this information can be made relevant for language learners in the 10th 

grade. Since choosing topics that have both real-life relevance and significance for learners’ 

lives is a challenge that we encounter later on in the program (e.g., SPS, Praxissemester), the 

integration of ESD into the project seminar proved to be a useful introduction. 

4. select, adapt, and develop the materials and resources to be used in the LLL-Seminar, such as 

slidecasts, academic articles (empirical and conceptual), language learning tasks and activities, 

methods for the language classroom, reflection tasks, among others, which can be used as a 

baseline for similar project-based seminars and shared as a resource 

o We were able to create all the mentioned materials thanks to the additional support (student 

assistant) we had with the funding of this project. These were later shared and discussed with 

all other lecturers in our department (Didaktik des Englischen), adapted accordingly, and are 

available for use in other seminars offered in the department. 

5. strengthen cooperation with schools in Berlin and Brandenburg by working with English teachers 

in the area 

o This goal was achieved through the project day. We cooperated with two English teachers at 

the Bertolt Brecht Gymnasium in Brandenburg an der Havel. We have further contacted a 

number of schools in Potsdam for a potential cooperation in the coming semesters. 

6. develop language learning materials, which can be shared with interested parties (e.g., English 

teachers from partnering schools or UP lecturers from related fields) 

o The participating pre-service teachers developed learning materials for use in the project day. 

The materials were shared with the teachers we collaborated with as part of the project day.  

 

3. Wie können diese Ziele in das Leitbild Lehre der Universität eingeordnet werden in Bezug auf die Themen 

Forschungsorientierung, Tätigkeitsfeldorientierung und Persönlichkeitsbildung, interdisziplinäre und 

fachübergreifende Lehre, zielgruppenspezifische Lehre und/oder Studierenden- und Kompetenzorientierung? 

Das Leitbild Lehre finden Sie unter https://www.uni-potsdam.de/zfq/leitbildlehre/ 

 

1.1 Forschungsprozesse werden erlebbar gemacht. 

The seminars conducted as part of this project followed the LLL-Seminar format, which is a theory-guided 

practice-oriented seminar, in which participating pre-service teachers receive theoretical input that they put 

into practice as part of the project day. In SoSe 23, we conducted an extensive literature review with the help 

https://www.uni-potsdam.de/zfq/leitbildlehre/
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of the student assistant employed as part of this project. This preparation ensured that the participating pre-

service teachers were given theoretical input that reflected the state-of-the-art in the field of foreign language 

education. The theory on speaking competences as well as task-based learning was made relevant for future 

teachers not only through the material analysis tasks but also participating pre-service teachers’ development 

and use of learning materials. They were able to experience first-hand how materials that follow the principles 

of task-based learning can engage and motivate language learners and the importance of establishing real-life 

relevance (through teaching SDG11) to promote speaking competences. Through the post-teaching reflection, 

they were able to determine parts of the lesson that could have been improved by drawing from the 

theoretical concepts discussed at the start of the semester. In this way, Aims 1 and 2 listed above helped make 

research (and theory) relevant for participating pre-service teachers’ future careers. 

 

2.1 Tätigkeitsfeldorientierung und Persönlichkeitsbildung werden fachspezifisch entwickelt.  

Participating pre-service teachers’ professional competences as well as emerging professional identities were 

supported through the activities carried out to reach Aims 1 and 2. The LLL-Seminar format allowed the course 

participants to develop materials, which is an integral part of teachers’ classroom practices, in groups and 

reflect on the effectiveness of these materials based on their experiences in the project day. Through these 

activities, participating pre-service teachers worked specifically on their foreign language teaching 

competences, such as materials development, lesson planning, and reflection. Additionally, as part of group 

work, they were able to work on their other professional competences, such as collaboration and 

communication skills. The aim of fostering ESD-related competencies of inclusivity, dealing with complexities, 

and transformative pedagogy was realized throughout the lesson planning process, which involved careful 

consideration of the language learners’ real-life situations, interests, and experiences.  

 

2.2 Die Studierenden der Universität Potsdam werden in ihrer individuellen Entwicklung unterstützt und dabei 

befähigt, sich mit möglichen Professionen und Tätigkeitsfeldern auseinanderzusetzen.  

&  

4.1 Innerhalb von Lerngruppen werden zielgruppenspezifische Differenzierungen der Methoden und Lernziele 

gefördert und langfristig etabliert.  

The funding for this project enabled us to develop a number of materials for the seminar, such as slidecasts, 

suggestions for further reading, materials analysis tasks, and reflection tasks to name a few (Aim 4). Instead of 

allotting class time for input, by using slidecasts, we were able to focus on practical applications of the 

theoretical input in the seminar. Furthermore, participating pre-service teachers received individual feedback 

for the materials they have developed multiple times. These meant that we were able to track the individual 

development of participating pre-service teachers in terms of how their professional competencies and 

knowledge base improved, and where they needed further support. Moreover, the LLL-Seminar format we 

developed reduced the complexity of teaching (in terms of how long pre-service had to teach, how many 

students they were responsible for, and how many materials they had to prepare), which was appropriate for 

the target group (B.Ed. students). These were made possible through the activities we did to reach Aim 4. 

 

3.2 Studiengänge der Universität Potsdam können einen Anteil an interdisziplinärer Lehre enthalten. 

Aim 4 specifically allowed the pre-service teachers to take interdisciplinarity into account in preparing for the 

project day. The focus on SDG11 meant that participating pre-service teachers had to do background reading 

on issues related to sustainable cities and communities, which is not necessarily a topic encountered 

frequently in the English teaching curricula. This also showed to the participants that they can make use of 

topics outside of their studies in the English classroom and create interdisciplinary lessons when teaching 

English. 
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5.1 Studiengänge an der Universität Potsdam mit den Modulen und Lehrveranstaltungen inklusive ihrer 

Prüfungen sind sichtbar kompetenzorientiert konzipiert. 

Due to its hands-on nature and its focus on materials analysis, development and lesson planning, the LLL-

Seminar is a competence-oriented seminar format (Aim 1) and was assessed as such as well. Successful 

participation in the project day (i.e., materials development, teaching, post-teaching reflection) determined 

whether the pre-service teachers passed the seminar or not. This allowed for an alternative examination 

format than what pre-service teachers mostly encounter in their studies (e.g., written exams, term papers, 

etc.) and was deemed more appropriate for their future career. 

 

4. Was konnten Sie konkret im Rahmen des Projekts umsetzen? Was wurde im Einzelnen gemacht? Bitte 

benennen Sie dabei auch die aus Ihrer Sicht förderlichen Aspekte und ggf. Hürden. 

Bitte beschreiben Sie anschaulich, welche Methoden, Konzepte oder Szenarien Sie angewendet haben.  

As part of this project, we tried out and streamlined the LLL-Seminar format for our Department (Didaktik des 

Englischen) and to fit our curriculum (B.Ed. English). The project kicked off with the preparation phase in SoSe 

2023. In WiSe 23/24, we offered two LLL-Seminars. Throughout the project, we completed the following 

activities: 

 In SoSe 23, we updated our Department’s reading list for the module and on this basis, chose the 

focus of the seminar as speaking competences and task-based language learning. We have done an 

intensive literature review on these topics. This helped us narrow down the theoretical input we 

decided to include in the seminar, which also fit in with the other lectures and seminars in our 

department.  

 We created 4 slidecasts – one on speaking competences, two on task-based language learning, and 

one on lesson planning with complex competence tasks (Hallet, 2011). We drafted a fifth slidecast on 

genre-based learning but decided to leave this out of the syllabus to be able to cover task-based 

learning and speaking competences in depth. We used the slidecasts in flipped classroom format to 

cut down on time allotted for input in each session and instead give course participants more time to 

analyze and develop materials. These slidecasts received especially positive reviews from the course 

participants and they reduced some of the workload in preparation for each session for them.  

 We developed a number of material analysis tasks to supplement the slidecasts. These tasks helped 

us showcase the application of theory in language learning materials and lesson planning. Participants 

were also provided with examples of different methods, techniques, and strategies that they can use 

to engage learners, increase learner speaking time, and promote collaborative learning. Overall, the 

material analysis tasks received positive feedback from the course participants. 

 During the preparation phase, we contacted a number of schools to find a teacher who was interested 

collaborating with us for the project day. In WiSe 23/24, we collaborated with two English teachers 

from the Bertolt Brecht Gymnasium in Brandenburg an der Havel. We are also in touch with a number 

of other teachers in Potsdam for collaboration in the coming semesters. 

 In WiSe 23/24, we offered two parallel seminars. In the input phase, participating pre-service teachers 

learned about speaking competences, task-based language learning and complex competence tasks, 

and analyzed learning materials and classroom scenarios based on this theoretical input. After this 

input phase, participating pre-service teachers designed complex competence tasks in groups with a 

focus on speaking competences on the topic of SDG 11. They created a lesson plan for the project day 

with the help of the course instructors and developed learning materials to fit the aims of the lesson. 

They received multiple rounds of feedback, reflected on ways in which they could improve their 

materials, and implemented changes to them. This block of the seminar was relatively challenging to 

organize as the material developed by each group had to create a coherent lesson sequence to reach 

the goals of the lesson.  



 

5 

 

 Before the project day on January 24, 2024, the participating pre-service teachers were given a goal-

setting task to reflect on their expectations for the project day, especially in terms of their own 

teaching performance. On the project day, they were given observation protocols to observe different 

aspects of their colleagues’ teaching and post-teaching reflection questions to guide the reflection 

session following the project day. 

 Within the scope of the project, we used three separate evaluation tools. The project day was 

evaluated by the 10th graders who took part in the lesson. The LLL-Seminar was evaluated by the 

participating pre-service teachers using the PEP evaluation tool as well as during the post-teaching 

reflection session. The materials developed for the LLL-Seminar were evaluated by the members of our 

department in a separate meeting. 

 The student assistant who was hired as part of this project supported us throughout this process and 

provided us with valuable input from a student’s perspective. 

 

5. Welche zusätzliche Unterstützung wäre für zukünftige, ähnliche Projekte hilfreich? 

Bitte benennen Sie Rahmenbedingungen, Ausstattungsmittel, Beratungsangebote oder Dienstleistungen, die 

dabei helfen würden, Projekte wie Ihres noch besser umzusetzen. 

Based on our experiences with organizing the LLL-Seminar, we have made the following observations: 

 The course sizes need to be smaller: Since the main focus of the LLL-Seminar is to foster pre-service 

teachers’ professional competencies, a smaller course size would mean that participating pre-service 

teachers can be observed more closely and supported better throughout the seminar.  

 The project day can be organized differently: We have opted to have a 3-hour workshop on the project 

day, in which the learners were tasked with conducting a round-table discussion. Throughout the 

workshop, the learners were prepared for this final task, which meant that each section of the lesson 

had to tie in well with the activities that followed. Each group of course participants was responsible 

for one part of the lesson, which meant that the groups had to coordinate with one another. This 

proved to be challenging because of the large number of course participants. In future LLL-Seminars, it 

would therefore be helpful to try a different workshop format, in which the materials developed by 

each group of course participant can be used independently of other groups but each material still 

follows a thematic thread to create coherence across groups.  

 Co-teaching options can be tested: Due to the added workload that comes with organizing a project 

seminar, it would be helpful to co-teach the seminar and receive a teaching load reduction when 

offering innovative courses such as the LLL-Seminar for the first time. Co-teaching the same group 

would allow the course instructors to support each other in conceptualizing and teaching the seminar 

and the reduction of hours can help support course instructors better plan, prepare, and implement 

the project seminar. 

 Block seminar formats can be tested: Future LLL-Seminars can be offered in block seminar formats, 

which would especially be helpful in the materials development phase. 

 The LLL-Seminar can be tested in M.Ed. classes: Our initial goal was to provide B.Ed. students with 

teaching opportunities that would be less complex than what they encounter in their SPS. However, 

seeing that the project day itself can be made more or less complex with the choice of task that the 

learners need to complete, the LLL-Seminar can also be used at M.Ed. level with pre-service teachers 

who have more teaching experience but still can be supported before they start their Praxissemester. 

 More support is needed in promoting the innovative seminar format: Different actors at the university 

can collaborate to promote such innovative seminar formats by informing schools about the project 

seminar and the collaboration with schools, setting up web pages, posting reports, or producing small 

promotion videos. 
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6. Bitte schätzen Sie ein, wie der „studentische Blick“ auf Ihr Projekt ausgefallen ist. Wurden Neuerungen 

angenommen oder gab es bemerkenswerte Rückmeldungen? 

The course was evaluated by participating pre-service teachers using the PEP evaluation tools. Overall, we 

received positive feedback as to the structure of the course, the clarity of the learning objectives, explanation 

of the new terms and concepts, dealing with difficulties, and the examples provided to clarify course content. 

In addition, participating pre-service teachers found the methods and the materials appropriate for the 

seminar. Though they sometimes had problems understanding the tasks to be completed in the seminar, they 

thought the lecturers gave sufficient individual feedback. Some participants had problems during group work. 

This was likely because the participants not only had to cooperate within their groups but also with members 

of the other groups. Participants also reported that the workload for the course was not always manageable. 

However, they especially appreciated the material analysis tasks and that they had plenty of opportunities to 

analyze materials. This was likely due to the flipped format of the seminar. They also wished for more 

preparation for the oral exam, which the participants have to complete to pass the module. Overall, however, 

the feedback from the course participants was positive. 

 

Other than the course itself, the participating pre-service teachers also got to evaluate the project day in the 

reflection session that followed. The main and the most important feedback that we got from this reflection 

session was the downsides of having large groups in such a project-based seminar. Since the number of 

participating pre-service teachers was relatively large (approximately 17) for a project seminar, the teaching 

time per group was very low. This could have been avoided by dividing the group into 2 or 3 and by 

cooperating with more teachers. However, this would have meant an increase in organizational workload, for 

which we did not have the capacity at the time of the project (see above point on co-teaching). Despite the 

limited teaching time per group, the participating pre-service teachers still found the opportunity to observe 

each other valuable for their professional development. Overall, it seems that pre-service teachers at B.Ed. 

level value opportunities to teach. 

 

7. Wie wurden Lehrmaterialien oder andere Medienprodukte, die im Rahmen des Projekts erstellt wurden, 

veröffentlicht? 

The materials that were developed for pre-service teachers’ use in the seminar were made available to our 

colleagues who teach different seminars in this module. The materials created by pre-service teachers during 

the seminar for use on the project day were shared with the teachers we collaborated with. 

 

8. Fazit und Ausblick: Welchen Stellenwert hat das Projekt für Ihre zukünftige Lehre bzw. für die Lehre in Ihrem 

oder in anderen Bereichen? 

Sollen Teile oder das gesamte Vorgehen Ihres Konzeptes dauerhaft in die Lehre eingehen? Handelte es sich um 

eine pilothafte Erprobung? Welche Gründe sprechen für oder gegen eine Verstetigung? 

The focus on task-based learning provides teachers educators with flexibility in terms of how the project day 

can be organized for different groups of pre-service teachers with varying levels of experience and needs. The 

LLL-Seminar format tested as part of this project is, therefore, promising for use in B.Ed. and M.Ed. seminars. 

The preparatory work that we have done as part of this project has already come in handy in different 

seminars in this module and other modules in the study program and we have been able to re-use some of the 

materials that were developed. We plan on transferring the LLL-Seminar in an M.Ed. seminar in the coming 

semesters and continue offering this seminar at B.Ed. level in reduced complexity (see question 5). 
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II. Fragen zur Kategorisierung von Lehrprojekten 

Bitte helfen Sie uns bei der Kategorisierung Ihres Projekts und setzen ein Kreuz bei den zutreffenden Punkten. 

Eine Mehrfachauswahl ist möglich. 

 

1. Einbezogene(s) Lehrveranstaltungsformat(e) 

„X“ an zutreffender Stelle setzen  

X Seminar 

 Vorlesung 

 Übung 

 Exkursion, Studienreise 

X kleine Gruppen (1-20) 

 mittlere Gruppen (21-49) 

 große Gruppen (>50) 

 sehr große Gruppen (>100) 

 studentisches Projekt 

Sonstiges/Anderes (bitte nennen): _________________________________________________ 

 

2. Spezielle Lehrmethodik, spezielles Lehrarrangement 

„X“ an zutreffender Stelle setzen  

X Projektmethode, Projektseminar 

 
forschendes Lernen (bspw. Forschungsseminare, Problem Based 

Learning) 

 interdisziplinäres Co-Teaching 

 Co-Teaching 

 Simulation, Planspiel 

X Inverted Classroom Model, “Flipped Classroom” 

Kooperation mit externem Partner 

(bspw. Service-Learning), nämlich 

(bitte nennen): 

 

Bertolt Brecht Gymnasium, Brandenburg an der Havel 

Sonstiges/Anderes (bitte nennen): _________________________________________________ 

 

3. Neue Lehrinhalte 

(Bitte in Stichpunkten beschreiben) 

Use of complex competence tasks and task-based learning to foster speaking competences in the foreign 

language classroom 

Focus on Education for Sustainable Development and Sustainable Development Goals 

 

4. Gestaltungsebene(n) 

„X“ an zutreffender Stelle setzen  

X Lehrveranstaltung(en) 

X Modul(e) 

 Studiengang 

 Studiengangsübergreifende(s) Angebot(e) 

 Internationale(r) Kurs(e) (bspw. Online-International-Learning) 

Sonstiges/Anderes (bitte nennen):  

 

5. E-Learning, Medieneinsatz 
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„X“ an zutreffender Stelle setzen  

 Anreicherung mit Online-Angebot (bspw. begleitende Materialien) 

 Integration (Blended Learning) 

 Integration mit Ersatz von Präsenzveranstaltungen 

 Virtuelle Lehre (bspw. MOOC) 

X Einsatz von Video 

 Virtuelle Realität, Augmented Reality 

 360-Grad-Bilder 

 E-Assessment, elektronische Prüfungen 

Sonstiges/Anderes (bitte nennen): _________________________________________________ 

 

 
6. Schwerpunkt auf folgende Zielgruppe(n) 

„X“ an zutreffender Stelle setzen  

 Studierende, allgemein 

X nur BA-Studierende 

 nur MA-Studierende 

X Lehramtsstudierende 

 ausländische Studierende 

 Studienanfänger*innen 

 Berufstätige (bspw. Wissenschaftliche Weiterbildung) 

 offenes Angebot (bspw. MOOC) 

Sonstiges/Anderes (bitte nennen): 

The experience we have gained from implementing this project in 

the B.Ed. program has been useful in conceptualizing similar 

project-based seminars in the M.Ed. program. 

 

7. Bezug zum Leitbild Lehre 

7.1 Bezug zu den Themen des Leitbilds Lehre 

„X“ an zutreffender Stelle setzen  

X Forschungsorientierung 

X Tätigkeitsfeldbezug und Persönlichkeitsbildung 

X Interdisziplinäre und fachübergreifende Lehre 

X Zielgruppenspezifische Lehre 

X  Studierenden- und Kompetenzorientierung 

 

7.2 Bezug zu den Querschnittsthemen des Leitbilds Lehre 

„X“ an zutreffender Stelle setzen  

 Weiterbildung/Qualifizierung für Lehrende 

 Digitalisierung 

 Heterogenität 

 Internationalisierung 

X Lehramt 

X 
Kommunikation/Vernetzung (u. a. Aufbau einer Best Practice 

Datenbank) 

 Qualitätsverständnis, Qualitätspolitik und Qualitätskultur 
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8. Bitte vergeben Sie Schlagwörter, die das Projekt weitergehend spezifizieren 

(bspw. "Hackathon", "Blockseminar") 

Bitte freie Schlagwörter nennen 

Teaching-learning lab, Lehr-Lern-Labor, Language Teacher Education, project seminar,  

Education for Sustainable Development, Sustainable Development Goals, materials development,  

reflection, task-based learning, competences 

 


